
Developing a Teaching Sequence 
Based on a Quality Text

KS2



Agenda

• Choosing the right text

• Developing a love of reading

• Identifying the phases of the teaching sequence

• How to embed all areas of the programme of study

• Using a quality text to plan a sequence of lessons to develop the 

key reading and writing skills

• Phase 1 – the explicit teaching of reading skills – thinking out 

loud and modelling the skills

• Phase 2 and 3 – preparing for writing

• Progression in skills

• Planning – long term and medium term





The Five Plagues of the Developing Reader

Archaic Language 

The vocabulary, usage, syntax and context for cultural reference of texts over 50 or 100 years old are vastly different and typically more 
complex than texts written today. Students need to be exposed to and develop proficiency with antiquated forms of expression to be able to 
hope to read James Madison, Frederick Douglass and Edmund Spenser when they get to college. 

Non-Linear Time Sequences 

In passages written exclusively for students—or more specifically for student assessments— time tends to unfold with consistency. A story is 
narrated in a given style with a given cadence and that cadence endures and remains consistent, but in the best books, books where every 
aspect of the narration is nuanced to create an exact image, time moves in fits and start. It doubles back. The only way to master such books is 
to have read them time and again and to be carefully introduced to them by a thoughtful teacher or parent. 

Narratively Complex Books - narrator

Sometimes narrated by an unreliable narrator- Scout, for example, who doesn’t understand and misperceives some of what happened to her. 
Or the narrator in Edgar Allan Poe’s “The Tell-Tale Heart” who is a madman out of touch with reality. Other books have multiple narrators such 
as Faulkner’s As I Lay Dying. Others have non-human narrators such as the horse that tells the story in Black Beauty. 

Complexity of plot

Some books have multiple intertwined and apparently (for a time) unrelated plot lines. These are far harder to read than books with a single 
plot line and students need to experience these as well. 

Resistant Texts 

Texts written to deliberately resist easy meaning-making by readers. Perhaps half of the poems ever written fall into this category. You have to
assemble meaning around nuances, hints, uncertainties and clues.



Choosing a text

• texts that are multi-layered - capable of being read at 
different levels

• books that deal with important themes

• books in which language is used in lively, inventive ways

• books by skillful and experienced children's writers and 
illustrators

• traditional and contemporary 'classics' of children's 
literature

• stories with different cultural settings 

• texts that promote discussion and reflection



Poetry
See poetry spines/websites
Pie Corbett (more later….)

Jumpstart

Look at your long 
term plan, do you 

have a good 
balance of these?















Texts that Teach



https://searchingforexcellence.co.uk/

https://searchingforexcellence.co.uk/


Love of Reading

Focus: Possible inspection activities:

Leaders:  
Story time – how often?  Engaging? How are books 
selected? Which stories will children know inside out 
and how have they been selected?  Parents?

• SLT discussion

• Observe story time

Teachers:
Books they have most enjoyed reading to the 
children?

Pupils:
Favourite books?  Reading at school, home?

• Meet with teachers from different year groups 
about books they have read

• Discussion with children from the same classes 
discussing books they have read

‘Reading for pleasure is the single most important indicator of a child’s 

future success.’ (OECD 2002)

What are you doing 
already? 

What is working well?



Teachers as Readers….

https://researchrichpedagogies.org/research/the
me/reading-teachers-teachers-who-read-and-

readers-who-teach

https://researchrichpedagogies.org/research/theme/reading-teachers-teachers-who-read-and-readers-who-teach


Teaching Sequence

Support for 

Writing

Text-type 

information

Progression 

Summary

Targets

Talk for Writing

Book Talk/

Text Talk

Writer Talk/ 

Conversation with the 

Author

Word and Language 

games

Storytelling

Role-play and

drama



1. Identify text type

2. Identify learning 

outcome

• Purpose and 

audience

• Organisation

3. Key learning objectives

• Reading

• Writing

• Spoken language

• GPS



The secret to planning is to….

sdrawkcab kroW………



Resources to support

https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/3.11a%20Overview%20of%20Literacy%20Teaching%20Sequence.docx


Intended Learning outcome

▪ Blog

▪ Video diary 

▪ Library books

▪ Book making

▪ Illustrated page















Shaun Tan



What are the 
key themes?

What type of 
text could you 
use this book 

to teach? 













The Lost Thing by Shaun Tan
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Phase 1 – Reading
Explicitly teach and model the skills of being an active 
reader in shared reading sessions. Practice and apply 
these skills in guided and independent reading.

- activate prior knowledge
- vocabulary
- predict
- visualise
- infer
- authorial intent



Reading Strategies 

A good comprehender can:  

Monitor 
comprehension 



Strategies to help us understand and enjoy 
reading. As we read we ……..
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Use our background 
knowledge and 
connect to text

I think I’ve 

broken 

down

I’ve broken 

down but I have 

a plan to fix it

Visualise

Notice meaning  
breakdown…

…and repair it
Watch out for 
VIP words/ 
phrases/ideas..

…and put together 
to build GIST

Predict

How…
why…
?

I
wonder

Predict, ask questions,    
I wonder…
and read on to find out...

Text  to 
self

Text to  
world 
knowledge

Text to text



What do effective readers think about as they  
read?  There are key strategies to use.  Over the 
next few weeks, we will read aloud and think aloud 
together…
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The Big Reveal……













Ink Waster

adjectives

afraid

confused

unsure

unclear

alone

perplexed

bewildered

disoriented

Verbs
gasping
searching
pounding
thumping
scanning
seeking
circling

Adverbs
frantically
desperately
wildly
hopelessly
relentlessly
tirelessly



Fast Poem
1 Noun

2 adjectives

3 adverbs

4 verbs

Lost

Alone, afraid, adrift, apart,

Frantically, desperately, 

Searching, scanning, circling, despairing

Lost



Spine Poem

L

O

S

T

oveless, lifeless, left behind

ld, tired, afraid of the emptiness

earching endlessly for a place to call home

rying desperately to find that place to belong







Step 1: Eliciting response

After careful reading of a shared text the teacher initiates 'book-talk' with very 

open invitations such as: 

•'Tell me what you thought/felt about…' 

•'What came into your mind when you read…' 

•'Have you come across anything like this before?' 

Step 2: Extending response

The teacher focuses on extending children's responses with prompts such as: 

•'Tell me more about…' 

•'What led you to think that?' 

•'Can you extend/unpack that idea for us?' 

Step 3: Encouraging critique

Frequently groups of children can be supported and encouraged to feed off each 

other's thinking and talking, with prompts such as: 

•'Do you agree?' 

•'Did anyone have a different response to that story/paragraph/sentence/word?



What I know

What I think



tirelessly weird entropy unconscious

naturally classify slouched profound

disinfectant exhaust anonymous dilemma

tram intrigued baffled disrupted





Word of the day

entropy

Word class
noun

Synonyms
Chaos

Deterioration
Disorder

Antonyms
Negentropy

Order
calm

In a sentence
With the teacher in the hallway, the 
classroom descended into entropy.

.

Definition - lack of order or predictability; gradual decline into disorder











What do you notice?



Because there 
are people on 
the beach..

Reverse 
Inference

Forward 
Inference

The sky is blue 
and there are 

only a few 
clouds

It could be 
summer/it could 
be the weekend

There are lots 
of tall 
buildings..

There are traffic 
lights and street 
signs

It could be set 
in a big city

The boy is 
carrying a 

large rucksack

He has a large 
book in his 
hand

He could be 
quite an 
inquisitive, 
curious boy



because…





Role on Wall

The Boy

Thoughts 
and feelings

Characteristics 
and 

descriptions



Character Development

Emotion Graph



apoplectic

careworn

desolate

doleful

discontented

lugubrious

Sad

Angry

enraged

irate

seething

indignant

livid

Broken-hearted







The Lost Thing by Shaun Tan
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Focus : 
• visualise 
• make predictions/ask questions
• check meaning

So far we have worked on 3 strategies…show your thinking

KS2 CD teach read strategies 2016 rev



78

We have worked on all 8 strategies. Read the text and show your thinking…

KS2 CD teach read strategies 2016 rev



SATs type questions….

• What is your impression of….

• What does the word _____mean in this sentence

• Explain why…..

• What does the word_____suggest…

• Find and copy a word that meant the same as…













Setting and characters

Sequencing the story

• Tram into city
• On the beach
• Pete's home and the boy’s home
• The city – The Federal 

Department of Odds and Ends
• Tram journey
• The Lost Thing’s home?



Text Mapping/Oral rehearsal



Paragraph 1

Direct address to the 

reader. Narrators voice 

sets the scene

The future? 
Beach/city/summer/weeke
nd?

Paragraph 2 Describes setting

Introduces character

Beach/Streets

Paragraph 3 Introduces 

problem/dilemma Boy’s house, Pete's 
House, days go by, 

day/night….

Paragraph 4 Journey to solve problem, 

characters they meet, 

places they visit

The Federation of Lost 
Things

Paragraph 5

Finds a special place for 

lost things, he seems 

happy…..

His new home?

Boxing up the story



Language Features/Year 4 objectives

• Fronted adverbials/adverbials of time

• Expanded noun phases

• Prepositional phrases

• Past tense

• Appropriate choice of  noun/pronoun to avoid repetition

• Correct use of punctuation, commas, apostrophes, inverted commas 
for direct speech

• Range of sentences, subordinate clauses/complex sentences



So you want to hear a story?

Well, I used to know a whole lot of pretty 
interesting ones. Some of them so funny you'd 
laugh yourself unconscious, others so terrible 
you'd never want to repeat them.

But I can’t remember any of those.

So I’ll just tell you about the time I found that 
lost thing.

First 
person

Rhetorical 
question

Repetition 
for effect

Hiding identify of 
key character

conjunctions



This all happened a few summers 
ago, one rather ordinary day by the 
beach. Not much at all was going 
on. I was, as usual, working 
tirelessly on my bottle-top 
collection and stopped to look up 
for no particular reason. That’s 
when I first saw the thing.

Adverbial 
phrase

Expanded noun 
phrase

Past tense

adverbs

Synonymous 
reference  

repeated  -
cohesion



Expanded noun phrases

Adverbial phrases

Prepositional phrases

Complex sentences

The curious boy stepped down the 
concrete steps to the sandy beach.  

Beach
Boy
Steps
Wall

The Lost thing sat down.



Adjectives

peculiar
Red
rusty
spherical

Verbs
pointing
scanning
Searching
waiting

What does your Lost 
Thing look like?

Lost Thing
nouns

legs
arms
head
body

simile
metaphor
alliteration

Long grey tentacle-like legs

Large metal spherical orange 
body

Peculiar spikey domed head

Short flexible handless arms

Adverbs
Calmly
Clumsily
Slowly
Cautiously
nervously

Waiting nervously at the edge of the pavement, the long-grey 
tentacled arm of the strange creature slowly begin to move.



This all happened a several winters ago, 
one rather miserable day in the 
mountains. Not much at all was going 
on. I was, against my better judgement, 
working half-heartedly on my boring 
school assignment and stopped to look 
up for no particular reason. That’s 
when I first saw the creature.













.



should be visible and swift..







Hands up





Working wall



Any Questions…

jessica.steele@nottinghamschoolstrust.org.uk

mailto:jessica.steele@nottinghamschoolstrust.org.uk


FAQs

What if I want to use a picture book with no words e.g. Flotsam by David Wiesner?

This follows exactly the same principle and process but using the book as a stimulus. 
Picture books are excellent for developing reading skills, especially inference. For the 
written outcome, you could introduce a model text, depended on the outcome, e.g. a 
letter from the main character to his mother, a short story, setting description.

For able pupils, they can write their own stories based on the images in the text or write 
the next part of the story.

It can also be used as a stimulus for other more quick-burst, shorter writing opportunities 
such as poems, descriptive writing, diary extracts etc (see CLP Power of Reading 
approaches and example units).



FAQs

How do I use this approach with a longer novel?

Again, exactly the same approach and principles can be applied. You may decide to read 
the book to the pupils first and then select certain aspects of the text to focus on in close 
detail. Equally, you may decide to still use the ‘slow reveal’ and build up approach and only 
focus on parts of the text in lessons but also read the rest of the book in story time. You 
could also just select parts of a longer novel to focus upon e.g. the opening, build-up, 
character development or setting description. Again, a model text can also be introduced 
which is linked to the novel. Pie Corbett ahs written a number of these which are available 
to use such as Elf Story (a model text of a portal story similar to Alice in Wonderland).



FAQs

How does this work for non-fiction?

The next session will illustrate this process in more detail. The best approach is to use a 
quality text which models the text type you are using (see document - quality texts to use 
for teaching non-fiction and also the Books For Topics website). The process is then exactly 
the same.

You could also use a quality text as a stimulus e.g. The Arrival by Shaun Tan and then 
include a model text to model the non-fiction text type. The rest of the process is exactly 
the same.


