
Developing a Teaching Sequence 
Based on a Quality Text

KS1



Agenda

• Choosing the right text

• Developing a love of reading

• Identifying the phases of the teaching sequence

• How to embed all areas of the programme of study

• Using a quality text to plan a sequence of lessons to develop the 

key reading and writing skills

• Phase 1 – the explicit teaching of reading skills – thinking out 

loud and modelling the skills

• Phase 2 and 3 – preparing for writing

• Progression in skills

• Planning – long term and medium term





The Five Plagues of the Developing Reader
Archaic Language 

The vocabulary, usage, syntax and context for cultural reference of texts over 50 or 100 years old are vastly different and typically more 
complex than texts written today. Students need to be exposed to and develop proficiency with antiquated forms of expression to be able to 
hope to read James Madison, Frederick Douglass and Edmund Spenser when they get to college. 

Non-Linear Time Sequences 

In passages written exclusively for students—or more specifically for student assessments— time tends to unfold with consistency. A story is 
narrated in a given style with a given cadence and that cadence endures and remains consistent, but in the best books, books where every 
aspect of the narration is nuanced to create an exact image, time moves in fits and start. It doubles back. The only way to master such books is 
to have read them time and again and to be carefully introduced to them by a thoughtful teacher or parent. 

Narratively Complex Books - narrator

Sometimes narrated by an unreliable narrator- Scout, for example, who doesn’t understand and misperceives some of what happened to her. 
Or the narrator in Edgar Allan Poe’s “The Tell-Tale Heart” who is a madman out of touch with reality. Other books have multiple narrators such 
as Faulkner’s As I Lay Dying. Others have non-human narrators such as the horse that tells the story in Black Beauty. 

Complexity of plot

Some books have multiple intertwined and apparently (for a time) unrelated plot lines. These are far harder to read than books with a single 
plot line and students need to experience these as well. 

Resistant Texts 

Texts written to deliberately resist easy meaning-making by readers. Perhaps half of the poems ever written fall into this category. You have to
assemble meaning around nuances, hints, uncertainties and clues.



Choosing a text

• memorable texts that feature repetition and 
encourage predictions

• texts within which rhythm and rhyme are important

• texts that allow children to practice and apply their 
phonic knowledge

• books with strong story shapes and structures

• texts which positively reflect children's interests and 
backgrounds

• books with supportive illustrations

• books that draw attention to written language and to 
the ways books work



Choosing a text

• texts that are multi-layered - capable of being read at 
different levels

• books that deal with important themes

• books in which language is used in lively, inventive 
ways

• books by skillful and experienced children's writers 
and illustrators

• traditional and contemporary 'classics' of children's 
literature

• stories with different cultural settings 

• texts that promote discussion and reflection















Texts that Teach



Love of Reading

Focus: Possible inspection activities:

Leaders:  
Story time – how often?  Engaging? How are books 
selected? Which stories will children know inside out 
and how have they been selected?  Parents?

• SLT discussion

• Observe story time

Teachers:
Books they have most enjoyed reading to the 
children?

Pupils:
Favourite books?  Reading at school, home?

• Meet with teachers from different year groups 
about books they have read

• Discussion with children from the same classes 
discussing books they have read

‘Reading for pleasure is the single most important indicator of a child’s 

future success.’ (OECD 2002)

What are you doing 
already? 

What is working well?



Teachers as Readers….

https://researchrichpedagogies.org/research/the
me/reading-teachers-teachers-who-read-and-

readers-who-teach

https://researchrichpedagogies.org/research/theme/reading-teachers-teachers-who-read-and-readers-who-teach




The Reading environment



Questionnaire



Teaching Sequence

Support for 

Writing

Text-type 

information

Progression 

Summary

Targets

Talk for Writing

Book Talk/

Text Talk

Writer Talk/ 

Conversation with 

the Author

Word and Language 

games

Storytelling

Role-play and

drama



1. Identify text type

2. Identify learning 

outcome

• Purpose and 

audience

• Organisation

3. Key learning 

objectives

• Reading

• Writing

• Spoken 

language

• GPS



Resources to support

Set them 
up to 

succeed

Use the 
learning 

environment

https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/3.11a%20Overview%20of%20Literacy%20Teaching%20Sequence.docx


The secret to planning is to….

sdrawkcab kroW………



Intended Learning outcome

▪ Blog

▪ Video diary 

▪ Library books

▪ Book making

▪ Illustrated page































Written Outcome
Year 2

Text type – story with a dilemma

Purpose – to engage/entertain the reader, make them think about a 
message/issue

Audience – year 2/3 pupils

Outcome – short story with a dilemma for class story book/class library





Key Objectives

- Use a range of simple and compound sentences (co-ordination)
- Begin to use complex sentences (subordination) 
- Use expanded noun phrases to describe and specify e.g. the blue 

butterfly
- Use punctuation correctly – full stops, capital letters, exclamation 

marks, question marks commas for lists and apostrophes for 
contacted forms and the possessive

- Use the past tense correctly and consistently



Planning 
time

Talk time

vocabulary







The Big Ideas

environment
loneliness
friendship
nurture
love

The Big Reveal……



A note from the author…..

However lonely or different you feel, you are still wonderful. Whatever 
your circumstances, background, colour, you are amazing and 
incredibly valuable and anyone who says anything different is wrong. 
You are magnificent, creative and deserve happiness, fun and lots of 
play! Also, being yourself, even if it means being different to mostly 
everyone else, is something to be celebrated! You are awesome as you.





greyer tannoy drift fierce

rooves terminal nuzzled stairwell

Kestrel warrior whine Zoo ache

Stunt kite hatched emperor shield





Word of the day

whine

Word class
Verb
noun

Synonyms
whimper

moan
snivel

Make up your 
own sentences

In a sentence
The high-low whine of planes coming 
into land.

Definition - give or make a long, high-pitched complaining cry or sound

Tier
2





Reading Strategies 

A good comprehender can:  

Monitor 
comprehension 



Strategies to help us understand and enjoy 
reading. As we read we ……..

KS2 CD teach read strategies 2016 rev 52

Fotolia.com

Use our background 
knowledge and 
connect to text

I think I’ve 

broken 

down

I’ve broken 

down but I have 

a plan to fix it

Visualise

Notice meaning  
breakdown…

…and repair it
Watch out for 
VIP words/ 
phrases/ideas..

…and put together 
to build GIST

Predict

How…
why…
?

I
wonder

Predict, ask questions,    
I wonder…
and read on to find out...

Text  to 
self

Text to  
world 
knowledge

Text to text



What do effective readers think about as they  
read?  There are key strategies to use.  Over the 
next few weeks, we will read aloud and think aloud 
together…

KS2 CD teach read strategies 2016 rev 53
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I wonder….

I wonder

I predict…

I predict…

setting character

plot









Step 1: Eliciting response

After careful reading of a shared text the teacher initiates 'book-talk' with very 

open invitations such as: 

•'Tell me what you thought/felt about…' 

•'What came into your mind when you read…' 

•'Have you come across anything like this before?' 

Step 2: Extending response

The teacher focuses on extending children's responses with prompts such as: 

•'Tell me more about…' 

•'What led you to think that?' 

•'Can you extend/unpack that idea for us?' 

Step 3: Encouraging critique

Frequently groups of children can be supported and encouraged to feed off each 

other's thinking and talking, with prompts such as: 

•'Do you agree?' 

•'Did anyone have a different response to that story/paragraph/sentence/word?

















What do you notice?



Funni is happy, 
she likes it 
there.

The cars look 
old and rusty

She is sitting 
very comfortably 
on top of the car

This place has 
not been used 
for a long time 
(abandoned).

There is rubbish 
and litter 
everywhere

She is smiling 
and looking 
straight ahead

It is winter 
time.

She is wearing 
warm clothes 
and has a hot 
drink flask.

The sky is grey 
and the plants 
are all dying

It is in a big 
city – maybe 
Hong Kong of 
America? 
Airport?

There are tall 
buildings in 
the 
background

There is a 
plane taking 
off nearby





What do you notice?





because





predict



That feeling.
Like an ache, a hole,
Not a full up, satisfied feeling you get
when you're happy and there's the warm buzz
of home and someone laughing in another room.



Role on Wall

Funni

Thoughts 
and feelings

Characteristics 
and 

descriptions

Determined
Thoughtful
Caring
Lonely



apoplectic

careworn

desolate

doleful

discontented

lugubrious

Sad

Angry

enraged

irate

seething

indignant

livid

Broken-hearted







Funni

Zoo







Developing Fluency

• Choral reading

• Copy reading

• Echo reading

• Recording reading 

• Marks out of 10



















tense

simile
Descriptive 
language



Emily liked the old playground. It hadn’t been used for years 
and it was dirtier than an old rubbish tip.

But Emily loved being there, hearing the birds tweeting 
happily and the cars whizzing by while the roof tops of the 
houses pointed up to the sky like toy soldiers.

She came there every day after school, sometimes with her 
marbles, sometimes with her football. But even though she 
felt safe there, a part of her was sad.











abandoned

wild
overgrown

Unused
neglected

dirty
grubby
filthy

littered

empty
lost

rejected





Jojo loved the old farmhouse. Nobody had been there for 
decades and it was wild and overgrown, filthier than a 
dump.

But she felt safe there, hearing the old black and white 
horse neigh happily while the bright green fields went on for 
miles like a cosy winter blanket.

Jojo came there every day after school, sometimes with her 
sketch book and pencils, sometimes with her favourite doll 
named Polly. But even though she felt comfortable there, 
she had a funny aching feeling deep inside.













Hands up







Any Questions…



FAQs

What if I want to use a picture book with no words e.g. Flotsam by David Wiesner?

This follows exactly the same principle and process but using the book as a stimulus. 
Picture books are excellent for developing reading skills, especially inference. For the 
written outcome, you could introduce a model text, depended on the outcome, e.g. a 
letter from the main character to his mother, a short story, setting desciption.

For able pupils, they can write their own stories based on the images in the text or write 
the next part of the story.

It can also be used as a stimulus for other more quick-burst, shorter writing opportunities 
such as poems, descriptive writing, diary extracts etc (see CLP Power of Reading 
approaches and example units).



FAQs

How do I use this approach with a longer novel?

Again, exactly the same approach and principles can be applied. You may decide to read 
the book to the pupils first and then select certain aspects of the text to focus on in close 
detail. Equally, you may decide to still use the ‘slow reveal’ and build up approach and only 
focus on parts of the text in lessons but also read the rest of the book in story time. You 
could also just select parts of a longer novel to focus upon e.g. the opening, build-up, 
character development or setting description. Again, a model text can also be introduced 
which is linked to the novel. Pie Corbett ahs written a number of these which are available 
to use such as Elf Story (a model text of a portal story similar to Alice in Wonderland).



FAQs

How does this work for non-fiction?

The next session will illustrate this process in more detail. The best approach is to use a 
quality text which models the text type you are using (see document - quality texts to use 
for teaching non-fiction and also the Books For Topics website). The process is then exactly 
the same.

You could also use a quality text as a stimulus e.g. The Arrival by Shaun Tan and then 
include a model text to model the non-fiction text type. The rest of the process is exactly 
the same.



Planning time….

Jessica.steele@nottinghamschoolstrust.org.uk

mailto:Jessica.steele@peterborough-diocese.org.uk

