Progression in instructional/procedural texts
Purpose: 
Instructions, rules and procedures aim to ensure something is done correctly and a successful outcome achieved. If there is a process to be undertaken this is given in the order in which in needs to be undertaken to achieve a successful outcome  -usually a series of sequenced steps. 

Like all text types, variants of instructions can occur (they may for example be pictorial rather than text based) and they can be combined with other text types. Instructions are found in all areas of the curriculum but are found particularly in subjects such as ICT and Design and Technology.

Audience:
Children should listen to, speak, read and write instructional/procedural texts for a wide range of audiences, varying language features and text structures to suit the audience and purpose.

Generic text structure:
The structure of an instruction text is often (but not always):

· goal – a statement of what is to be achieved, e.g. how to make a sponge cake 

· materials/equipment needed, listed in order, e.g. 2 eggs, flour 

· sequenced steps to achieve the goal, e.g. cream the sugar and butter. 

· often diagrams or illustrations

Language features:
The language features of an instruction text are often (but not always):

· written in the imperative, e.g. sift the flour  or 2nd person e.g first you put …
· in chronological order, e.g. first, next 

· use of numbers, alphabet or bullet points and colour to signal order 

· use of adverbs and adjectives for precision – e.g measure carefully
· focus on the generalised human agents rather than named individuals.  

Knowledge for the writer:
· Before writing instructions be clear about what is needed and what has to be done, in what order. 

· Think about your readers. You will need to be very clear about what to do or they will be muddled – if they are young, you may have to avoid technical language or use simple diagrams. 

· The title should explain what the instructions are about – using how to...helps, e.g. How to play cricket. 

· In your querying you may need to say when the instructions are needed, e.g. If your computer breaks down..., or for whom it is best suited, e.g. Young children may enjoy this game.... 

· Use bullet points, numbers or letters to help the reader. 

· Use short clear sentences so the reader does not become muddled. 

· Pictures and diagrams may be helpful - both to show the process and to demonstrate the final outcome.

· Use the end statements to wrap up the writing – evaluate how useful or how much fun this will be. 

· Make your writing friendlier by using you, or more formal by just giving orders. 

· Use adjectives and adverbs only when needed. 

· Tantalise the reader, e.g. Have you ever been bored – well this game will.... 

· Draw the reader in with some ‘selling points’, e.g. This is a game everyone loves.... 

· Make instructions sound easy, e.g. You are only four simple steps away.... 

· Finally, ask yourself whether someone who knows nothing about this could successfully use your instructions.

· Recognise that instruction texts can be adapted or combined with other text types depending on the audience and purpose.

Progression:
Instructional texts are suitable for young children because:

· they need to be able to follow verbal instructions

· a single instruction is an ideal length for early reading and writing

· even a series of instructions comprises a short text

· they relate to young children’s experiences

· creating instructions encourages logical thinking

However, ‘reading and following instructions’ is an important workplace skill. Writing clear instructions can also be very complex (and is often done badly, as shown by some DIY manuals).  Therefore the progression of this text type continues into the secondary phase.

Progression is achieved through:
· speaking and listening preceding reading and writing

· teacher modelling and scribing preceding children’s independent attempt

· increased understanding by the children of the form and features of the text type and then increasing ability to manipulate elements of various text-types to fulfil a writing purpose

· increasing complexity, such as length, obscurity of task, adding additional features such as diagrams

· increasing ability to evaluate texts and their own work

Links to key aspects of learning:
Units of work on instructions will involve children in using elements from many of the cross curricular, key aspects of learning explored in Learning and Teaching in the Primary Years - creative thinking, communication, empathy, enquiry, evaluation, information processing, managing feelings, motivation, problem solving, reasoning,  self awareness and social skills.

In speaking and writing instruction texts children will particularly use communication and:

· reasoning

e.g.  FS Listen to and follow single instructions, and then a series of two and three instructions 

· evaluation

e.g. Y3/4/5: Evaluate effectiveness of instructions

Cross curricular links:
Across the age phases many opportunities for exploring instruction texts occur in all other of areas of the curriculum. For example:

· ICT/ knowledge and understanding of the world (FS)

FS stepping stone: complete a simple program on the computer 

KS1 POS: how to plan and give instructions to make things happen

KS2 POS: how to create, test, improve and refine sequences of instructions

· Design and technology/ physical development (FS)

FS stepping stone: use simple tools and techniques competently and appropriately

KS1 POS: assemble join and combine materials and components

KS2 POS: plan what they have to do suggesting a sequence of actions

Guidance on curriculum choices which are supportive for bilingual learners is available in unit 3 of Excellence and Enjoyment: learning and teaching with bilingual children in the primary years
Children with Special Educational Needs and/ or Learning Difficulties/ Disabilities:
Learning objectives should be chosen which are related to the aspect on which the whole class is working. If with appropriate access strategies and support a child can not work towards the same learning objective as the rest of the class, teachers may want to track back to an earlier objective.  The structure and the new electronic format of the renewed frameworks for literacy and mathematics support multi-level curriculum planning, and allow teachers to easily track back through a progression strand to locate earlier learning objectives. It also makes direct links to a wealth of other useful materials which will help to plan teaching and children’s learning. Further guidance and principles on tracking back can be found in

Including all children in the literacy hour and daily mathematics lesson: management guide Ref: DfES 0465/.

Further useful references for children working significantly below age related expectations can be found in the QCA/DfES documents Planning, teaching and assessing the curriculum for pupils with learning difficulties (QCA/01/736 www.nc.uk.net/ld and the QCA DVD 'Using the P scales' QCA/05/1589.
 Planning for individual children or groups of children based on assessment for learning will be informed by knowledge of their priorities. For the majority of the time it will be appropriate for children to work on objectives that are similar and related to the whole class. However, at other times you will also have to consider whether the children have other priority needs that are central to their learning, for example a need to concentrate on some key skills.

For further guidance on planning for children with SEN/LDD see the library section and

Learning and teaching for children with special educational needs in the primary years ref DfES 0302/2004 G

Teaching the literacy hour and daily mathematics lesson in special settings.

Teaching the daily mathematics lesson for children with severe or profound and multiple learning difficulties (DfES 0033/2003)

Children who are gifted and talented

Children who are working well above the overall level of their class or group will benefit from planning that may: 

· add breadth (for example enrichment through a broader range of content, tasks and resources)

· increase depth (for example extension through complexity)

· accelerate the pace of learning by tracking forward to later objectives within or across key stages 

The structure and the new electronic format of the renewed frameworks for literacy and mathematics support multi-level curriculum planning, and allow teachers to easily track forward through a progression strand to locate later learning objectives. It also makes direct links to a wealth of other useful materials which will help to plan teaching and children’s learning.

For further guidance on planning for gifted and talented children see the library section and www.nc.uk.net/gt/general/05_environment.htm.
Children learning English as an additional language:
Children learning EAL must be supported to access curriculum content while also developing cognitive and academic language within whole-class, group and independent contexts. With the exception of children learning EAL who also have SEN, it is critical to maintain a level of cognitive challenge which is consistent with that of the rest of the class. Children who are /have become conversationally fluent will continue to require explicit attention to the development of the academic language associated with the subject and of specific aspects within the subject. Planning should identify the language demands of the objectives and associated activities and making sure EAL learners know and can use the language demanded by the curriculum content of the unit/lesson then becomes an additional objective. In order to identify the language demands, teachers and practitioners should consider the language children will need to understand in order to access this activity, and the language they will need to be able to produce, either oral or written, in order to demonstrate success in achieving the learning intentions.

Children learning English as an additional language may require support in developing:

· accuracy in subject-verb agreements and  use of prepositions, appropriate use of modals and range of determiners

· the use of academic and technical language with abstract nouns and nouns made from other word classes

· impersonal style and passive voice

For further guidance on planning for children learning EAL see the overview of planning for each year group, the library section and also Learning and teaching for bilingual children in the primary years: Unit 1 Planning and Assessment for Language and Learning and Unit 2: Creating the Learning Culture, Making it work in the classroom.
	
	Progression in instructional/procedural texts

	FS
	· Listen to and follow single instructions, and then a series of two and three instructions

· Give oral instructions when playing.

· Read and follow simple classroom instructions on labels with additional pictures or symbols.

· Attempt to write instructions on labels, for instance in role play area

	Y1
	· Listen to and follow a single more detailed instruction and a longer series of instructions.

· Think out and give clear single oral instructions.

· Routinely read and follow written classroom labels carrying instructions. 
· Read and follow short series of instructions in shared context.

· Contribute to class composition of instructions with teacher scribing.

· Write two consecutive instructions independently
· . 

	Y2
	· Listen to and follow a series of more complex instructions.

· Give clear oral instructions to members of a group.

· Read and follow simple sets of instructions such as recipes, plans, constructions which include diagrams. Analyse some instructional texts and note their function, form and typical language features: 

· statement of purpose, list of  materials or ingredients, sequential steps, 

· direct/imperative language

· use of adjectives and adverbs limited to giving essential information

· emotive/value-laden language not generally used 

· As part of a group with the teacher, compose a set of instructions with additional diagrams. Write simple instructions independently e.g. getting to school, playing a game

	Y3
	· Read and follow instructions. 

· Give clear oral instructions to members of a group. 

· Read and compare examples of instructional text, evaluating their effectiveness. Analyse more complicated instructions and identify organisational devices which make them easier to follow, e.g. lists, numbered, bulleted points, diagrams with arrows, keys.

· Research a particular area ( e.g. playground games) and work in small groups to prepare a set of oral instructions. Try out with other children, giving instruction and listening and following theirs. Evaluate effectiveness of instructions.  

· Write clear written instructions using correct register and devices to aid the reader.

	Y4/Y5
	· In group work, give clear oral instructions to achieve the completion of a common task. Follow oral instructions of increased complexity.

· Evaluate sets of instructions (including attempting to follow some of them) for purpose, organisation and layout, clarity and usefulness.

·  Identify sets of instructions which are for more complex procedures , or are combined with other text types (e.g. some recipes).Compare these in terms of audience/purpose and form (structure and language features). 

· Write a set of instructions (using appropriate form and features) and test them out on other people, revise and try them out again. 

	Y6
	· Choose the appropriate form of writing and style to suit a specific purpose and audience drawing on knowledge of different non-fiction text types. 

·  Use the language conventions and grammatical features of the different types of text as appropriate.
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