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Reading
is for awesome people.

nat makes a good reader?

nat is shared reading?

nat is guided reading?

ny teach them?

nat does an effective lesson look like?
Examples of lessons (videos and planning)
How to plan a lesson/series of lessons
Progression in skills
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Resources to support



https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/3.11a%20Overview%20of%20Literacy%20Teaching%20Sequence.docx

Whole school approach

Can
everyone
articulate

this ?

Do we have a
clear intent?

o
° Reading

is or‘wcsomc pcoplc ®
o
Is this evident in
lessons, books,

pupil/teacher
voice?




Does your approach..... .
o

Engage and motivate the pupils and foster and
promote a love of reading.

Build a clear progression of skills.

Allow pupils to practise and apply the skills
you have taught them.

Is it understood by all members of the team.



IMPROVING LITERACY IN KEY STAGE 2
Guidance Report
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FIGURE 1: THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING’

Background knowledge

lacts, concepts, atc.

Vocabulary

braadth, pracision, links, ate.,

Language structures

Synitax, semantics, 2Ic.

Verbal reasoning

rfarenca, metaphor, etc.

Literacy knowledge

Cnnt CONCeNIs, gernmes, etc.

Sight recognition

of farniliar words,

Decoding
alphabetic principle,
speling-sound comaspondances.

Phonological awareness

syllables, phonemes, etc.
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A. givelexplain the meaning of words in context Warner suggests in Beyond Early
B

retrieve and record information/identify key details Reading:
from fiction and non-fiction

C. summarise main ideas from more than one
paragraph

D. make inferences from the text/explain and justify
inferences with evidence from the text

Activating prior knowledge
Prediction

Questioning and clarifying
Visualisation and imagination
Summarising

Drawing inferences
Monitoring understanding

E. predict what might happen from details stated and
implied

F. identify/explain how information/narrative content is
related and contributes to meaning as a whole

G. identify/explain how meaning is enhanced through
choice of words and phrases

H. make comparisons within the text

NOo s bR

EEF research — KS2 Literacy

Vipers heading Content Domain Content Domain Description
reference - -
Vocabulary 2a Give/explain the meaning of words in context
. Reeding Vipers
Infer 2d Make inference from the text/ explain and justify
| using evidence from the text. Vocabulary

Predict 2e Predict what might happen from the details Infer

stated and implied. Predict
Explain 2f, 2g, 2h Identify/explain how information/narrative Explain

Pee e Retrieve

content is related and contributes to the
meaning as a whole.

Identify/explain how meaning is enhanced
through choice of words and phrases.
Make comparisons within the text

Sequence or Summarise

Retrieve 2b Retrieve and record key information/key details
from fiction and non-fiction

Summarise 2c Summarise main ideas from more than one
paragraph




Reading Strategies

A good comprehender can:

Use
background Use narrative
knowledge skills Link G
Antences-inferences
Understand Ask
vocabulary duestions
Use working Understand predictions
memory grammar isualise -
—




Strategies to help us understand and enjoy
reading. As we read we ........

oo .
g | Q L
W Predi ‘ ~ ‘-z
Text to
' * o o Lo
M| | S =2
. = 0 e
Text to » g o {
world Text to text & m ‘
knowledge !
Use our background  Predict, ask questions,  vijsualise  Think like a detective-
knowledge and | wonder... use inference
connect to text and read on to find out...
| think I've ﬁe broken

broken

down but | have
a plan to fix it

_ _ Watch out for ...and put together
Notice meaning _ and repair it VIP words/ to build GIST
breakdown... phrases/ideas..

10



What do effective readers think about as they
read? There are key strategies to use. We will
read aloud and think aloud together...




Ime for what?

IT IS TIME, IMARA. Who is

Imara? Sounds

Imara left the shadows and stepped into the pooj}

like an
moonlight, listening to the demon as he paced in unusual namg
mind. ° e Pool of
IT IS TIME, IMARA. THE MEN ARE WAITING FOR YOU moonlight

—is it night time?

ARE WAITING FOR YOUR POWER TO PROTECT THEM. 3= el

o o
She knelt down and poured the contents of her wat‘er am picturing.....
bottle into the ashes of last night’s firg, stirring with H8r .

: . : : . Demon? Evil..
finger, working the mixture into a gritty paste. All aroun paced
her, the forest was dark and still, wrapped ir!lence. is he walking
Nothing moved. High above the canopy, a p

around in her

. ming?
mist clung to the leaves. >

capitals —

ohasis

is shouting,
ver... which men? She
ds pretty important...

vviidal 1> Jl1IC
doing? Is it a
potion? Is she

o“
a

Gorilla Dawn by Gill Lewis witch?




When yoﬁ'wish that a Saturday was actually a
you know there is something seriously wrong.

| look at the ceiling. At the spot of flaky paint and the stain
that looks like a wobbly circle, and at the swaying, wispy
spider’s web, and | think of all those cold, grey Mondays
when | had to make myself get up for school. | would have
to force my legs off the mattress and I'd dress in a daze,
unwilling to believe it was time to be upright again.

| wish | could wake up to another Monday like that. Those
days are gone now that the Bluchers are here.

The Boy In the Tower by Polly Yo Hen



What

A
does this physica
mean? | fight?

%, 0
The Suffragettes ° ©

O
The Suffragettes fought for the right for women t8 vote.

| know what
suffragette
means now

o

This movement began in 1897 when Millicent Fawcett founded the
National Union of Women's Suffrage. "Suffrage" me

apsAbaright to
2 in political elections and this was what wo. The
Sonota equal rights.

physical ‘ette’ refers to female.

fight @) o

then...
Importantly, Millicent Fawcett believed in peaceful protest and that
any violence would persuade men that women could not be trusted
to have the right to vote.

OOO

| think this
argument might
help give women
votes

14



How was the Indus Valley discovered?

The Indus Valley lay forgotten and undiscovered for
thousands of years. Whilst travelling in India in 1826, a
British traveller named Charles Masson came across
some mysterious brick mounds. He initially thought they
resembled old castles but found no evidence of who
might have built them. Thirty years later, in 1856,
engineers building a railway found more of these strange
structures which were in fact the first evidence of the lost
Indus city of Harappa. In the 1920s, archaeologists began
to excavate the sites of Harappa and Mohenjo-Daro. They
had uncovered the remains of two long-forgotten cities
and found the Indus Valley civilisation.



Micah set the music box between them. ‘Isn’t she

beautiful?’ he said, his fingers lingering on the lid.
It was decorated with a painted figure of a woman
in a white silk robe. She reclined on a strip of
grass, her long black hair falling around her waist.
At her back grew a tree full to bursting with pink
blossoms that hung over her like a veil. Whoever
had made the music box was a skilled artist. Piper
could practically smell the flowers, each one hand-
painted in white, coral, and cerise.
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/Logistics/organisation:

What does it look

like?

\_ J

~

Planning:
What does this look
like & where does it

-

\_

Pedagogy:

How is it taught?

~

J

9 fit? y

\_

Progress:
How is this ensured
for all?

J




Reading — which strategies and why?

Shared Reading Guided Reading Independent Reading

Groupings WHOLE CLASS SMALL GROUP INDIVIDUALLY or in pairs
Maximum of 6 children  with no adult support
of the same ability

Text Level RICH AND CHALLENGING INSTRUCTIONAL LEVEL - EASY LEVEL — able to
— beyond the current each child able to read read and comprehend
ability of most of the and comprehend the the text above 95%
class text above 90% accuracy accuracy

Performance HIGH LEVEL OF SUPPORT LOWER LEVEL OF LITTLE/NO SUPPORT —
— explicit teaching and SUPPORT — apply children work
oral response strategies introduced in  independently to

shared reading practise reading in

different contexts



Shared reading: core principles

Whole class teaching of an aspect of reading

Clear objective for the session: How will you
establish what this needs to be?

Modelling the thinking processes of a good
comprehender (think aloud)

Using rich and challenging text
Slow reveal of text



| check that the text makes sense to me a5 | read, thinking does it look right and make sense and |

= Uifj correct my mistakes
_g = | re-read books with fluency, expression and intonation
E = I use punctuation to help me to read with expression and to keep track of information in fonger
E SeMnlences.
{ am developing my skills fo read siently or guietly fo myself with increasing speed and ndepenaence.
v | talk about and clanfy the meanmgs of words, linking new meanings to what | already know
Vocabulary | | talk about my favounte words and phrazes and identify familiar patterns in language
| recognise simple recurring Iterary language in stones and poems
I | make simple inferences on the basis of what is being said and done
Infer | uze knowledoe | already have to help me to understand text.
P | predict what might happen on the bazis of what | have read so far
Predict
E | listen to and can talk about different poetry, stones and information text mcluding what | like and don't like
Explain | explain and dizcuss my understanding of books, poems and other writing
| can parbcipate mn discussions about what iz being read, takang turns and listening to others
R I recall specific information from my reading or look back at the fext fo find informabon
Retrieve
g | dizscuss the sequence of events in books and how information is related
Sequence | [ talk about how non-fiction books are structured e.g. contents, index, glossary, titles, sub title
o | anzwer and ask gquestions about what | read
5
Lk
_ | know and can recite poems with appropriate intonation to make the meaning clear.
E rh) | can listen to and discuss a wide range of contemporary and classic poetry, stories and non-ficton
ZE




Year 5

Step 16

Step 17

Step 18

End of year expectations

Themes and Conventions

- | can compare, contrast and evaluate
different books.

- | can use the way in which a text is
organised to help me undersiand.

- | can talk about books, discuss the
main points and build on my reasoning.

- | can comment on the structural
choices an author has wsed to organise
atext

- | can take part in discussions, listening
fi others' ideas and building on them.

- | can recognise language that is a
feature of a parficular genre and how this
confributes to meaning.

- | can take part in discussions, listening
fo others’ ideas and build on them to
suppaort the development of my ideas.

- Refrieve, record and present
information from non-fiction.

- Making comparisons within
and across books.

- Distinguish between
statements of fact and opinion.

- ldentifying and discussing
themes and conventions in
and across a wide range of
writing.

- Identifying how language,
structure and presentation
contribute to meaning.

- Participate in discussions
about books, building on their
own and others' ideas and
challenging views courteausly.

Llﬂﬂ uage for Effect - | can comment on how an author has - | can identify and arficulate my - | can discuss the differance betwesn - Discuss and evaluate how
used language and its effect upon the response to the effect of figurative and literal and figurative language and the authors use language,
reader. descriptive l[anguage. effects of imagery. including figurative language
considering the impact on the
reader.
Haking Inference - | can recognise which characters the - | can explain what | think the - | understand the thoughts and feelings | - Drawing inferences such as

author wants the reader o like/dislike.

- | can make simple predictions about a
stary.

character's personality is like by referring
fo their behaviours.

- | can state my predictions for the story,
using evidence from the book.

of characters by referring o their actions.
- | can justify my opinion.

- | can explorne texts to support and justify
my predictions and opinions.

inferring characters feelings,
thoughts and motives from
their actions, and justifying
inferences with evidenca

- Predicting what might happen
from details stated and
implied.

- Provide reasoned
justifications for their views.




gravel tannoy drift fierce
rooves terminal nuzzled stairwell
Kestrel warrior  |Wwhine Zoo ache
Stunt hatched emperor shield
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Step 1: Eliciting response

After careful reading of a shared text the teacher initiates 'book-
talk' with very open invitations such as:

'Tell me what you thought/felt about...’

*'What came into your mind when you read...’

*'Have you come across anything like this before?'

Step 2: Extending response

The teacher focuses on extending children's responses with
prompts such as:

*'Tell me more about...

*'‘What led you to think that?'

'Can you extend/unpack that idea for us?"

Step 3: Encouraging critigue

Frequently groups of children can be supported and encouraged
to feed off each other's thinking and talking, with prompts such as:
*'Do you agree?"

*'Did anyone have a different response to that
story/paragraph/sentence/word?



Tell Me

Puzzles/
Surprises

Patterns/
Connections




All about developing a shared reading of the text
Mixture of targeted and volunteered contributions
Often interleaved with small group / pair / individual thinking

Follow-up questioning is key; pupils learn vicariously by
listening to individuals developing ideas

Whole class
( talk \
Individual Pair and
thinking group talk
Sometimes while re-reading or v Often precedes or is inserted within
scanning for details whole-class discussion
Includes wait-time during Can be a few seconds or several
questioning or before discussion minutes
Often short writing, note-making or Needs careful structuring &
annotation tasks, for recording scaffolding
thoughts and responses : :
Opportunity for teacher to interact

Sometimes consolidatory writing with small groups & pairs

Effectiveness develops over time &
with training



No hands up!




|.l£l‘l1.il'lg I:IhJﬂlﬂ'ﬂ'-E far thak dddmas [rokas Trof the Addcheg: Progresuoen STt Pot el Do ek o acbedd boasd irEdoy

e el Tl )

Ta pradict, adk guestions &fd wofedir

Title of text

Rewview

Reminder of prewviously tasght strotegies - Whot does a good reader da?
{encowrage this foous to be onrange of comprehension strotegies)

Eemird children with the visuol slide of these (although this only includes certain
elements of what o good reader does What do pood readers do that helps them to
uncerstand what they ore reading? What dic we bnow a good recder dioes?

Digouzs strategies to help ug understond text (from Inference Troiming) - and
remind the strotegies already dome VIPERS - F for prediction

Text
introduction

(Text to be used should b on the boord for all children to se2)

Briefly mtroduce the text being wsed £ it it is an extroct, where this is from
U the fromt cover first - picture on whiteboard - look at fitle - what do yow
thirk the story might be gbout?

Visualigsation - drow idens and prediction

Tell me, tell me more__

Imaoges - how do these help you?

Logk at the fext and identify specific vooobulary you thirk children mpg't
understond. Pre-teach ony essential vocobulary understanding. Engure that
wooab ig in learning ereironment

Teach

Introduce the foous for this sescion

Intraduce the focus far the shared reading: LD - e.g Predict, ask questiors
wonder abosut the text, show the simgle picture of Predict / ask questiors £ T
wonder. Introduce LD -predict / ask questions, wonder

Maode| F teack the reading focws

&Maode| reading a small part of the text, stopping, voicing thowughts cloud - model
using a physical thought bubhle - rote down twice own thoughts in terms of o
guestion and an I wonder but also just verbalige others of my thinkirg so children

dom't feel this is o formal exercise only, Intreduce question and thimking stems - 1
wornder whethar... f What would happenif,. & Why & How

In pairs, childrem read o subsequent piece of the same text,

Guestion the children within the fooused objective, helping and supporting them
to think in this way, Children try out one or twe exomples then give immediate
feedback Do 2 sentences of their text together - children kave a copy between
them but this is also projected. Bead first port of first sentence.. what do you
thirk? Talk together? Toke some I wonder f guestions feedhock then children
note one of the idens down on post-it notes. Repeat this process =0 children are
clear agout whot they will be doing independanthy

Apply

Children work in mixed cchievemernt pairs to try out the strotegy with o closs
bozed piece of text. [ Troin children how to support each other in this process, )
Children complete the second piece of text with a reading parteer -5Stop after
zach semfence - ask guestions 7 do worndering ofter ench Sssntence - note down the
wonderings on paper




Shared Reading Checklist for Consistenthy

Tha principle of shared tesching is to pitch high as youw sre modelling and sceffolding the teaching
heavily. ¥our text should be challenging and so should ygur questioning. Pupils should be sitting in
mized shility pairs and work as ‘reading padners’. sks sure youw =it them stratsgically to allow faor
this.

Saguenoe

U== the 4-part t=2aching sequence [review, tesch, practise, apply] (ROY) 1o structure lessons 1o ensure
thiat pupils maks progress.

Set a good pace (short, sharp bursts in each section 2.g. 2 mins to review, 10 mins to te=sch, 5 mins to
practise amnd 10 mins to apply) and maintzin high expedstions of what pupils can achiews in the l=sson.
Tall them what yvouw sxpect... by the end of the lesson you will be abde to._ .. -

oo not allow the leszon te slow for pagpils who become distracted or fall behind. Ensure that they know
you expact them to stay focussad, pay sttention, listen carefully and work hard. f a pupil becomses off
task, use your T to address this guickly.

Ks2p returming to the lesson objective — what is the focus of the lesson and why are we learming this?
ask them if they fe=l they have achiewad it throughout the lesson. Do they nesed more help? ancther
sxample modelled? If any of the pupils need to go owver it again, use the TA o support with this.

Cuestioning

Lirmit thes mumbsr of questicns you a=k in the less=on but ensurs =ach gusston Mmakes the pupils think
hard. if you just want a quick/short answer, don't use hands wp — aszk for a choral response and then
mawve on. Challenge the pupils to extend their responses further using t2ll me more, what led yow to
think, how do yow know? Do you sgresefdissgres ¥ wWhymot. .

Try using a "Dz gusstion” which frames the learning — try to wsse 3 SATS style question here so theay g2t
u=z=d to the langusge. Ensurs this is pitchied high.

Encoursge pupils to listen to each other and build on each other’s ideas, do you agres/disagres"?
wihyS ot ?

U=ing t2lk partners in a timaly mannar (not too long or too short) and not for every quastion. You naed
to plan the us= of talk partners carefully, so it is purpossful sand meowves the l2aming on. Use this timse
sffactively to target key pupils by helging the pupils o shaps and extend their responses and fzed this
back into the lesson o mowse the l2aminsg on

Teacher mndelling

Ensurs you explicithy model the skill being tawsht before yvow then give the pupils a chanoe to practise it
themselves im pairs and then apply it independently. This is key to the pupils making progress
throushcout the leszon, especially the bottom 20%. Some of them may reed you o meods] it agam =
sacond time with another exampls and some of them may need 1o have an extra challense to mows
them on.

Alwrays mzake time o revies the leaming st the end of the lesson and then feed it into the mext
les=oin.



Fluency

Fluency is a vehicle for comprehension. Generally speaking, at 90
wpm, children are no longer simply decoding text and recognising
words but reading at a rate which enables them to gain
understanding of what they have read. Fluency is more than just
reading quickly; although this is important, accuracy, expression
and understanding are other key aspects to be considered and
taught.

e Expression: a combination of intonation, phrasing and pace that
shows the reader understands what they are reading.

e Intonation: the tone or pitch of reading which shows
understanding of the words, phrases and context of the writing.

e Pace: the speed of reading. Readers sometimes need to vary the
pace within a passage to convey for example falling and rising
action.

e Phrasing: reading groups or phrases of words as units of
meaning rather than reading word by word. Phrasing also involves
paying attention to punctuation to maintain the sense of a text.



Developing Fluency

We need to teach fluency as a stand
alone skill as well as part of a
broader reading lesson.

 Marks out of 10

* Choral reading

* Copy reading

* Echo reading

* Recording reading



Building in SATS style reading

guestions.....
What impression do you get of.....
- evidence
What does mean in this sentence?

What does this word suggest about.....

Find and copy a word which....
Closest in meaning to

How do you know...
Why do you think...



Videos

Shared reading

Predicting and asking questions — year 4
Visualisation — year 3

Inference — year 5/6

Vocabulary — year 6

Fluency — year 6

Guided reading

Predicting and asking questions — year 4
Visualisation — year 3

KS1 — decodable text reading model



Guided reading (teacher led group):

core principles
Appropriate instructional level text
Ability groups (most of the time)
Teacher works with a different group by turn

Clear reiteration of taught focus for the week or an amended
focus to suit the needs of the group

Children apply the strategy they have been learning, reading
independently with teacher ‘listening in” (NOT ‘round robin’)

Children talk about their reading with each other and
especially about how well they are applying the teaching focus

Flexible in order to best meet the needs of the children



Why teach it?

Flexible in order to best meet the needs of the
children

Bottom 20%
Intervention
Training



Learning objective for this session
frakew from bthe Porks Mecoing Progression Statements, Sational Curnicalum ar campnefensdon shrodegles fram doy 1
To ask guestions and wonder about the text

Title: The sSweetness of 5alt a short story from Magic Carpet stories around the world [(Ginn all

aboard stage 12)

Text introdwction

[P broawkeogs s vl

introduce text

Traaitionel story that helos as b feorm a fessan — check vocebuloey — dowey £ flattered
Disouss with children the foous strategy taught in shared reading session — introdwsce
this as the LO for the session —who can remembser what youw have been learning to da
in reading? —ask guestions § wonder about the text

What sentence starts might you wse when wondering f questioning? [in pairs)

Teadcher listens in and supports.

Reminder of previously taught strategies that might be useful for the foous strategy

Strategy focus
While gau are reading, make pictures im paur head to helpyou unders<stand and think
abaut ary clues that help pou to understand ideas
The big question for this sewsion: what sort of character is the king and how do you
know?
Children read independently up to ...
Teascher reads first sentence foouple of sentences and reinforces the strategy
—what guestions  wonderings? |children talk in pairs and T. listens in)
T. explains that readers do this in their heads — 5o all children now read in their hesds
and apply the learning Focuws —
Independent
rE.adi[E T. meosres arownd and listens in on children reading a couple of sentences then the child
and teacher disouss the application of the keaming focus
Pause after a couple of pages — Tl pouwr portner whot poo dare Bhinking
IF children Finish early, note dewn pottings appropriate to the learming Foous — on post-it
nates —what were some of your guestions |/ wonderings at different paints in the text?
Learning Partners — aVsruss sammoies of fow pow used the foves strategp
Respond to “the big question”: what sort of character is the king and how do you
Respond know?

to the text




Independent reading

Application of reading focus with
independence

Peer support (sometimes) to ensure this
remains a focus

Children mainly reading text at their
independent reading level

Developing motivation, engagement, pace and
stamina in reading and understanding

Sometimes written recording of learning



Shared
session 1

Guided
session 1

Independent
session 1

Shared
session 2

Guided
session 2

Independent
session 2




KS1 Group Reading Lessons Structure (decodable books)

Monday

Focus — decoding/vocabulary

To accurately read a book that is
matched with a child's developing
phonic knowledge

Tuesday

Focus — prosody/fluency

To re-read a book to build up
confidence in words reading and
practise reading with expression

Wednesday
Focus — comprehension
To draw on background knowledge

and vocabulary to make sense of
the text/retrieval

Thursday
Focus — inference
To participate in discussion about a

book making inferences on the basis
of what is said and done

o Introduce book. Look at
front cover and read title.
Discuss what the book could
be about and why. (F/NF)

¢ Pre-teach words: Show
unfamiliar words they will
come across and read
together. Put these on word
cards.

o Define the words for the
pupils, using picture cues
and give examples they can
relate to. In talk partners,
children to use these words
in sentences.

o Discuss tricky words from
book (on word cards) and
the focus grapheme/s.

o  Model: Teacher read first
page of book modelling
good reading, use of
expression, intonation,
punctation etc.

o Practise it: Children to read
next few sentences in pairs,

o Recap unfamiliar words
form yesterday, saying the
words out loud, practising
punctuation and discussing
meaning. Recap the words
in the sentences from the
text.

o Recap the graphemes and
the tricky words again.

o Teacher read first page of
book modelling good
reading, use of expression,
intonation, punctuation etc.

o Adult to read a page of the
book Use echo reading to
re-read first page — my turn
your turn (MTYY)

o Children to practise again in
pairs using punctation and
expression as modelled by
teacher.

o Children to read next few
sentences in pairs,
practising using expression
as modelled.

o Recap unfamiliar words
form yesterday, saying the
words out loud, practising
punctuation and discussing
meaning. Recap the words
in the sentences from the
text.

o Recap the graphemes and
the tricky words again.

o Recap-what does
comprehension mean?
What do | dowhen | am
reading for meaning?

o Teacher reads the next part
of the book and models the
thinking out loud process,
drawing on background
knowledge.

o Teacher models how to
decode a tricky word and
read around it to work out
what it means.

o Children to read in pairs
repeating this process.

» Recap unfamiliar words
form yesterday, saying the
words out loud, practising
punctuation and discussing
meaning. Recap the words
in the sentences from the
text.

» FRecap the graphemes and
the tricky words again.

* Introduce comprehension
focus for the book (VIPERS)
— use key question. Ensure
the pupils understand the
guestion

» Teacher to model how to
use the text to find the
answer

o Children to repeat with the
next question in pairs

o Children repeat on their
oW,

» FRecap - what makes a good
reader?

» Review/Recap: Discuss KEY
SKILL we practised today-




KS$2 Reading Structure

Monday

Tuesday

Wednesday

Thursday

Friday

Week

Shared Read
Focus: Vocabulary

Shared Read
Focus: Prediction

Shared Read
Focus: Fluency

Group 1 Guided Reading
Group 2 Guided Reading
Group 3 Viper linked activity
Group 4 Reading for

Group 1 Viper-Linked activity
Group 2 Viper-inked activity
Group 3 Guided Reading
Group 4 Guided Reading

1 pleasure/Fuency Group 5 Reading for
I el Group 5 Viper-linked activity | pleasure/Fluency
Shared Read group j? \?uidnai_ci };Re;dmfg ’ Glroup I f:uding for
) roup 2 Viper linked activity | pleasure/Fluency
Shared Read Shared Read Focus: Inference Group 3 Viper-inked acfivity | Group 2 Guided Reading
Week Focus: Visualisation Focus: Inference Group 4 Reading for Group 3 Guided Reading
ee pleasure/Fluency Group 4 Viper-inked activity
2 Group 5 Guided Reading Group 5 Viper-inked activity

Pre-read

Mini assessment




Planning anc

progression

Number [Module Learning focus Text for Possible notes for Shared, guided and
of weeks shared independent session (if necessary)
1 Comprehension [‘Wondering’ and raising Use extract |Sh:Model using the “think aloud” bubble-
guestions about the text from | wonder
Kensuke’s |GG:Children apply strategy in pairs using
Kingdom |GR books,
I: with GR / AR then note down some of
their wonderings in final sessions
2 Comprehension [Making connections within |Extract Sh
the text, vocuablry and from
retrieval Kensuke’s |GG
Kingdom
GR
3 Wider decoding |Reading using wide range of | Extract
strategies and punctuation effectively and |from
fluency practising fluency, Kensuke’s
expression and intonation  [Kingdom
4 Comprehension | Inference Extract
from
Kensuke’s
Kingdom
5 Comprehension

(Mini accecement)




Ways of recording Activities

Visualisation and Predicting
Imagination

- What happened one hour
Draw and label a after the extract? One
character from the day? One week?
extract.

« Write three predictions.
Draw the setting of the Select which is most
scene and label with reasonable and why.
quotations.

- |f reading a whole book,
Create a storyboard retain predictions and
version of the extract modify as you read.




What can be inferred?

Infer a _
_ _ Infer a feeling Infer a reason
personality trait

Infer using pictures (to break in)

Infer using texts

Infer an Infer an
Infer an event _ _
atmosphere impression




O = = -

Inference Small Step Progression { ) e
We can teach inference as reverse and forward inference. Many questions are presented as reverse inference so initial teaching should focus on refining
and mastering this first.
-To make year group appropriate, we can vary the area from where the evidence is being selected and the number of pieces used across a
sentence/paragraph,/page(s).

-Evidence should be encouraged to be found as one word, phrases and sentences from the text.

Reverse Inference (MOST commonly used)

Teacher selects the evidence Children justify why the

Teacher gives the inference (one or more) across a evidence matches/does not
sentence/paragraph/ match the inference

page(s)

Children select the evidence Children justify why the

Teacher gives the inference (one or more) across a evidence matches the
sentence/paragraph/ inference

page(s)

United Kingdom) ™, Focus [



What do you notice?
g







In the deepest, darkest
depths of the forest, Mr.
Wolf waited.

His disguise hadn’t
worked, but that didn’t
concern him. Now, the boy
thought he was safe. Mr.
Wolf didn’t think he was.
Mr. Wolf knew exactly
where he was. He could
sense him. He could smell §
him. He could almost taste B
him...




@ because
0O
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Annotated work

-
Close Reading ‘
Annotation Symbols €=

\23

Number each paragraph.
| found the main idea.

This is an important fact
or detail.

O —
O This is an unfamiliar

word,

| have a question about
this.

Make a picture.

| am surprised by this!

Y5

2
C | made a connection,

(@]

This is my favorite part.




Harris Burdick
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Book Spine

Year 5

michael
LOIUTD

LR

Y
Outlaw _

B yimizvt (4
& AUNILL ¢F

Name of text Outlaw- Macbeth- William The Explorer- | Kensukes A series of Letters from the

Michael Morpurgo Shakespeare Katherine Rundell | Kingdom- Michael | Unfortunate Lighthouse- Emma
Morpourgo Events- Lemony Carroll
Snickett

SUPP ortin g texts | The Legend ofRobin Mr Shakespeare’s plays- | Exploration Fawcett- Sadako and the Gods, Emperors and dormice- | -Otto: The autobiography
Hood- Marcia Williams | Marcia Williams Percy Fawcett thousand paper cranes- :j::'“hwé"‘“"“ 5 of a teddy bear
Riding a Donkey To wee or not to wee- | Journey to the River Sea- | Eleanor Coerr om:s S -The Lion and The
Backwards - Sean Pamela Butchart Eva Ibbotson My Hiroshima- Molly A series of Unfortunate Unicorn- Shirley Hughes
Taylor. The Boy and The Globe- | The Last Wild- Piers Bang everits: The Reptile Room Goodnight Mister Tom
King Arthur and his Tony Bradman Torday Flotsom- Michael Goodnight stories Jor rebel by Michelle Magerian.
knights - Thomas Malory | Macbeth: A Shakespeare | Varmints- Helen ward Wiesner ‘,lj"’“' E‘;"" Favell How does a lighthouse
A forest- Mark Martin Story- Andrew Mathews | Bee and Me- Alison Jay | The Great Wave- H':::; ;;‘;; ;f:s pird work?- Roman Balvauz
Hawkeye comics-Marvel | & Tony Ross Veronica Massenot Hidden Figures-Margot The Harmonica Tony
Arrow comics- DC Shetterly Johnston

Big ideas British values- Rule | Knowing right Life skills, Tolerance and Strong female Belonging,
of law from wrong conservation of respect for other | leaders community

forests cultures
5 plagues Of Nondlinear time Archaic, Non-Linear time Complexity of Complexity of
reading sequence Complexity of sequence narrator plot/symbolic
plot/symbolic

Poem learnt by Robin Hood by Sonnet 18 by Saltwater by Still I Rise by Ride of the light

heart. (Resistant John Keats William Julian Lennon Maya Angelou | Brigade by Alfred

text) Shakespeare Lord Tennyson




Virtual School
Library

Free reading and writing activities from
your favourite childrens’ authors from the

National Literacy Trust. /5
Hi everyone, I'm Jagqueline Wilson and | writ]

About our the Virtual School Library

Murder Most
Unladylike

Robin Stevens

Storytime (extract)
Read by Robin Stevens

Welcome to the Virtual School Library, brought you by Oak National Academy in

partnership with the National Literacy Trust.

Every week a popular children’s author or illustrator will provide you with free books,
exclusive videos and their top three recommended reads.

Artemis Fowl
Eoin Colfer

Storytime (extract)
Read by Eoin Colfer

https://www.dk.com/uk/information/home-learning-for-k

Kid Normal and

the Rogue Heroes
Greg James, Chris Smith &
Erica Salcedo

Storytime (extract)
Read by Greg James &
Chris Smith

% 0%
SCAN ME

httos://bit lv/3bflaF0

A Pocketful of
Stars

Aisho Bushby

Storytime (extract)
Read bv Aisha Bushbv



https://www.dk.com/uk/information/home-learning-for-kids-7-9/

Any Questions...

Ly |
B8
_HD

jessica.steele@nottinghamschoolstrust.org.uk
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