
Developing the Teaching of Reading -
Shared and Guided Reading



• What makes a good reader?
• What is shared reading? 
• What is guided reading?
• Why teach them? 
• What does an effective lesson look like? 
• Examples of lessons (videos and planning) 
• How to plan a lesson/series of lessons 
• Progression in skills

Agenda



Resources to support

https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/3.11a%20Overview%20of%20Literacy%20Teaching%20Sequence.docx


Whole school approach

Do we have a 
clear intent?

Can 
everyone 
articulate 

this ?

Is this evident in 
lessons, books, 
pupil/teacher 

voice?



Does your approach…..

• Engage and motivate the pupils and foster and 
promote a love of reading.

• Build a clear progression of skills.

• Allow pupils to practise and apply the skills 
you have taught them.

• Is it understood by all members of the team.







A. give/explain the meaning of words in context

B. retrieve and record information/identify key details 
from fiction and non-fiction

C. summarise main ideas from more than one 
paragraph

D. make inferences from the text/explain and justify 
inferences with evidence from the text

E. predict what might happen from details stated and 
implied

F. identify/explain how information/narrative content is 
related and contributes to meaning as a whole

G. identify/explain how meaning is enhanced through 
choice of words and phrases

H. make comparisons within the text

Warner suggests in Beyond Early 

Reading:

1. Activating prior knowledge

2. Prediction

3. Questioning and clarifying

4. Visualisation and imagination

5. Summarising

6. Drawing inferences

7. Monitoring understanding

EEF research – KS2 Literacy 



Reading Strategies 

A good comprehender can:  

Monitor 
comprehension 



Strategies to help us understand and enjoy 
reading. As we read we ……..
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Use our background 
knowledge and 
connect to text

I think I’ve 

broken 

down

I’ve broken 

down but I have 

a plan to fix it

Visualise

Notice meaning  
breakdown…

…and repair it
Watch out for 
VIP words/ 
phrases/ideas..

…and put together 
to build GIST

Predict

How…
why…
?

I
wonder

Predict, ask questions,    
I wonder…
and read on to find out...

Text  to 
self

Text to  
world 
knowledge

Text to text



What do effective readers think about as they  
read?  There are key strategies to use. We will 
read aloud and think aloud together…
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IT IS TIME, IMARA.

Imara left the shadows and stepped into the pool of 
moonlight, listening to the demon as he paced inside her 
mind.

IT IS TIME, IMARA. THE MEN ARE WAITING FOR YOU. THEY 
ARE WAITING FOR YOUR POWER TO PROTECT THEM.

She knelt down and poured the contents of her water 
bottle into the ashes of last night’s fire, stirring with her 
finger, working the mixture into a gritty paste. All around 
her, the forest was dark and still, wrapped in silence. 
Nothing moved. High above the canopy, a pale

mist clung to the leaves. 

Thin tendrils of vapour hung in the air, as if the trees were 
holding their breath, waiting for the dawn.

Gorilla Dawn by Gill Lewis 

Time for what?
Who is

Imara? Sounds 
like an

unusual name

Pool of 
moonlight

– is it night time?
Where is she? I
am picturing…..

Demon? Evil.. 
paced

is he walking
around in her 

mind? 

Why in capitals –
emphasis

someone is shouting,
power… which men? She
sounds pretty important…

What is she
doing? Is it a

potion? Is she 
a

witch?



When you wish that a Saturday was actually a Monday, 
you know there is something seriously  wrong.

I look at the ceiling. At the spot of flaky paint and the stain 
that looks like a wobbly circle, and at the swaying, wispy 
spider’s web, and I think of all those cold, grey Mondays 
when I had to make myself get up for school. I would have 
to force my legs off the mattress and I’d dress in a daze, 
unwilling to believe it was time to be upright again.

I wish I could wake up to another Monday like that. Those 
days are gone now that the Bluchers are here.

The Boy In the Tower by Polly Yo Hen
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The Suffragettes

The Suffragettes fought for the right for women to vote.

This movement began in 1897 when Millicent Fawcett founded the
National Union of Women's Suffrage. "Suffrage" means the right to
vote in political elections and this was what women wanted. The
suffix ‘ette’ refers to female.

Importantly, Millicent Fawcett believed in peaceful protest and that
any violence would persuade men that women could not be trusted
to have the right to vote.

Why?

What 
does this 
mean?

I know what 
suffragette 
means now

A 
physica
l fight?

So women 
did not have 
equal rights.

I think this 
argument might 
help give women 

votes

So not a 
physical 

fight 
then…



How was the Indus Valley discovered?

The Indus Valley lay forgotten and undiscovered for 
thousands of years. Whilst travelling in India in 1826, a 
British traveller named Charles Masson came across 
some mysterious brick mounds. He initially thought they 
resembled old castles but found no evidence of who 
might have built them. Thirty years later, in 1856, 
engineers building a railway found more of these strange 
structures which were in fact the first evidence of the lost 
Indus city of Harappa. In the 1920s, archaeologists began 
to excavate the sites of Harappa and Mohenjo-Daro. They 
had uncovered the remains of two long-forgotten cities 
and found the Indus Valley civilisation. 



Micah set the music box between them. ‘Isn’t she

beautiful?’ he said, his fingers lingering on the lid. 
It was decorated with a painted figure of a woman 
in a white silk robe. She reclined on a strip of 
grass, her long black hair falling around her waist. 
At her back grew a tree full to bursting with pink 
blossoms that hung over her like a veil. Whoever 
had made the music box was a skilled artist. Piper 
could practically smell the flowers, each one hand-
painted in white, coral, and cerise. 





Logistics/organisation: 

What does it look 
like?

Pedagogy: 

How is it taught?

Planning: 
What does this look 
like & where does it 

fit?

Progress: 
How is this ensured 

for all?



Reading – which strategies and why?
Shared Reading Guided Reading Independent Reading

Groupings WHOLE CLASS SMALL GROUP
Maximum of 6 children 
of the same ability

INDIVIDUALLY or in pairs 
with no adult support

Text Level RICH AND CHALLENGING 
– beyond the current 
ability of most of the 
class

INSTRUCTIONAL LEVEL –
each child able to read 
and comprehend the 
text above 90% accuracy

EASY LEVEL – able to
read and comprehend 
the text above 95% 
accuracy

Performance HIGH LEVEL OF SUPPORT 
– explicit teaching and 
oral response

LOWER LEVEL OF 
SUPPORT – apply 
strategies introduced in 
shared reading

LITTLE/NO SUPPORT –
children work 
independently to
practise reading in 
different contexts



Shared reading: core principles

• Whole class teaching of an aspect of reading

• Clear objective for the session: How will you 
establish what this needs to be?

• Modelling the thinking processes of a good 
comprehender (think aloud)

• Using rich and challenging text

• Slow reveal of text







gravel tannoy drift fierce

rooves terminal nuzzled stairwell

Kestrel warrior whine Zoo ache

Stunt hatched emperor shield





Step 1: Eliciting response

After careful reading of a shared text the teacher initiates 'book-

talk' with very open invitations such as: 

•'Tell me what you thought/felt about…' 

•'What came into your mind when you read…' 

•'Have you come across anything like this before?' 

Step 2: Extending response

The teacher focuses on extending children's responses with 

prompts such as: 

•'Tell me more about…' 

•'What led you to think that?' 

•'Can you extend/unpack that idea for us?' 

Step 3: Encouraging critique

Frequently groups of children can be supported and encouraged 

to feed off each other's thinking and talking, with prompts such as: 

•'Do you agree?' 

•'Did anyone have a different response to that 

story/paragraph/sentence/word?







No hands up!







Fluency
Fluency is a vehicle for comprehension. Generally speaking, at 90 
wpm, children are no longer simply decoding text and recognising 
words but reading at a rate which enables them to gain 
understanding of what they have read. Fluency is more than just 
reading quickly; although this is important, accuracy, expression 
and understanding are other key aspects to be considered and 
taught.

• Expression: a combination of intonation, phrasing and pace that 
shows the reader understands what they are reading.
• Intonation: the tone or pitch of reading which shows 
understanding of the words, phrases and context of the writing.
• Pace: the speed of reading. Readers sometimes need to vary the 
pace within a passage to convey for example falling and rising 
action.
• Phrasing: reading groups or phrases of words as units of 
meaning rather than reading word by word. Phrasing also involves 
paying attention to punctuation to maintain the sense of a text.



Developing Fluency

We need to teach fluency as a stand 
alone skill as well as part of a 

broader reading lesson. 

• Marks out of 10

• Choral reading

• Copy reading

• Echo reading

• Recording reading 



Building in SATS style reading 
questions…..

What impression do you get of…..
- evidence

What does _____ mean in this sentence?

What does this word suggest about…..

Find and copy a word which….
Closest in meaning to

How do you know…
Why do you think…



Videos

Shared reading 
Predicting and asking questions – year 4
Visualisation – year 3
Inference – year 5/6
Vocabulary – year 6
Fluency – year 6

Guided reading
Predicting and asking questions – year 4
Visualisation – year 3
KS1 – decodable text reading model



Guided reading (teacher led group): 
core principles

• Appropriate instructional level text

• Ability groups (most of the time)

• Teacher works with a different group by turn

• Clear reiteration of taught focus for the week or an amended 
focus to suit the needs of the group

• Children apply the strategy they have been learning, reading 
independently with teacher ‘listening in’ (NOT ‘round robin’)

• Children talk about their reading with each other and 
especially about how well they are applying the teaching focus

• Flexible in order to best meet the needs of the children



Why teach it?

• Flexible in order to best meet the needs of the 
children

• Bottom 20%

• Intervention

• Training





Independent reading

• Application of reading focus with 
independence

• Peer support (sometimes) to ensure this 
remains a focus

• Children mainly reading text at their 
independent reading level

• Developing motivation, engagement, pace and 
stamina in reading and understanding

• Sometimes written recording of learning



Shared 
session 2

Guided 
session 2

Independent 
session 2 

Guided 
session 1

Shared 
session 1

Independent 
session 1







Number 
of weeks

Module Learning focus Text for 
shared

Possible notes for Shared, guided and 
independent session (if necessary)

1 Comprehension ‘Wondering’ and raising 
questions about the text

Use extract 
from 
Kensuke’s 
Kingdom

Sh:Model using the “think aloud” bubble-
I wonder
GG:Children apply strategy in pairs using 
GR books, 
I: with GR / AR then note down some of 
their wonderings in final sessions

2 Comprehension Making connections within 
the text, vocuablry and 
retrieval 

Extract 
from 
Kensuke’s 
Kingdom

Sh

GG

GR

3 Wider decoding 
strategies and 
fluency

Reading using wide range of 
punctuation effectively and 
practising fluency, 
expression and intonation

Extract 
from 
Kensuke’s 
Kingdom

4 Comprehension Inference Extract 
from 
Kensuke’s 
Kingdom

5 Comprehension
(Mini assessment)

Planning and progression



Ways of recording







What do you notice?







because







Annotated work



Harris Burdick





Book Spine



https://www.dk.com/uk/information/home-learning-for-kids-7-9/

https://www.dk.com/uk/information/home-learning-for-kids-7-9/


Any Questions…

jessica.steele@nottinghamschoolstrust.org.uk

mailto:jessica/steele@nottinghamschoolstrust.org.uk

