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Agenda

* The rationale...

* |dentifying the phases of the teaching sequence

* How to use the planning toolkit

« Using a quality text to plan a sequence of lessons to develop
key reading and writing skills

« Phase 1 — the explicit teaching of reading skills — thinking out loud,
modelling the skills

* Phase 2 and 3 — preparing for writing and scaffolding the
writing process
« Planning and Progression in skills



Resources to support



https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/3.11a%20Overview%20of%20Literacy%20Teaching%20Sequence.docx
file:///C:/Users/jessi/OneDrive/Documents/PDET/Mears Ashby/3.11b Supporting Guidance for the Literacy Teaching Sequence.docx
file:///C:/Users/jessi/OneDrive/Documents/PDET/Mears Ashby/3.3 Whole School Writing Progression FINAL 042020.docx
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[to be read in conjunction with Supporting Guidance for the Literacy Teaching Sequence)

Prior to planning the Literacy unit, & cold write should be carried out [outside Literacy sessions) and analysed to identify 3 specific skills to focus upon: Word [ Sentence /
Punctuation. Mext steps from the Cold Write should be identified and shared with pupils.

Phase 1 - Reading as a Reader

A combination of shared, guided and independent reading is recommended when teaching reading so there should be lots of opportunities for shared, guided and
independent reading planned into this phase. The teacher models the reading skill and then the children practise and apply it in guided and independent reading sessions
(see Trust exemplar lesson plan for shared and guided reading in toolkit for further details on lesson structure). When reading aloud to the children during shared and
guided reading session, use a range of strategies to build fluency e.g. choral, echo reading [see Strategies for Reading Fluency toolkit /2o ‘ment). It is recommended that
guided reading session be taught outside of the Literacy lessons. Objectives for these sessions should be taken from the Trusto( @res, =

lesson can be taught to supplement the reading focus, especially in weeks 2 and 3 when the focus is predomingtly 2=l ‘ng,

documents. Additional VIPERS

-1 4

Session 5

Week 1: Session 1 Session 2 Session 3
Immerse /hook/engage Reading Comprehension Reading Comprehension
—use of artefacts/objects pictures | Recap key vocabulary Recap key vocabulay {ad” |

linked to text.

Introduce the text:

Front cover (for narrative) - the
big reveal, first point of access to
the text — what do you think the
text might be about and why? Tell
ME MOre....

Vocabulary - pre teach selected

words from the text—e.g. 3-5 tier

2 and 3-5 tier 3 words. Display on

working wall and refer to

throughout the week.

v Specific Reading (VIPER) skill
explicitly taught: to predict

* Specific Reading domain
(VIPERS) explicitly taught e.g.
to infer meaning from
picture or text

Read nextf=ar (28 Phacei -
facu\n\ S ke\ WOn of text in
L \il), e\ S IWE for

L) Jinotation as well as pupils’
own copy.

Support and extension — text
can be pre-read for those
pupils who need it. Most able
pupils can move onto task
more quickly and be extended
through the activity.

more as you go'
-Spe R = ng domain
i\ RS, s @2 Ay taught
A L0 infer meaning from
picture or text

Read next few pages of text —
focus on short section of text in
detail (or different text of same
genre for non-fiction as
necessary). Copy needed on
IWB for annotation as well as
own copy.

Model use of specific reading
skills (e.g. prediction and

Y PRI, R R,

L

R\ \o N/ somprehension

etap key vocabulary (add
more as you gao)

+ Specific Reading domain
[VIPERS) explicitly taught
e.g. to infer meaning from
a text

Read next few paged of text -
focus on short section of text in
detail (or different text of same
genre for non-fiction as
necessary). Copy needed on
IWB for annotation as well as
own copy.

Model use of specific reading
skills (e.g. prediction and
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Reading Comprehension

Recap key vocabulary (add more

as you go)

» Specific Reading domain
(VIPERS) explicitly taught e.g.
to summarise (K52 /sequence
(K51)

Read next few pages of text — focus
on short section of text in detail [or

different text of same genre far
nan-fiction as necessary). Copy
needed on IWB for annotation as
well as own copy.

Model use of specific reading skills

(e.g. inference and summarise |

sequence) and reading as a reader -
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Writing for a Purpose

Guidance notes for the four
writing purposes in KS1 & 2




Intended Learning outcome
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= Video diary

= Library books @ﬁ@@@]@@

= Book making

= [[lustrated page




Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Topic Name Gods and Mortals Gods and Mortals One Small Step Below the Canopy Best Foot Forward Biest Foot Forward
Enrichment Greek Day Lezo Workshap Visit Space Centre {Leicester) "Virtual Tour of the Rainforest | Visitto Or Martens (Woglgstan) Visit to Barker's (Earls Barton)
EXPETiEnce Or Plaentarium Visit - Black Hole Living Rainforest visit Visit to Shoe Museum
Key Texts Greek Myths for Children (Usborne) | Who let the Gods out? (Maz | Cosmic— Frank Catterll Boyee The Great Kapok Tree and The The Wonderful Wizard of Oz~ L Frank | The King who Banned the Dark -
Greek Myths for Young Children | Evans| class reader (Class Reader) Shaman's Apprentice - Lynne Cherry | Baum (class reader) Emily Haworth-Booth [class reader)
(Marcia Williams| Non Fiction fexts about Or Maggie's Grand Tour of the | The Explorer - Katherine fupde]| Orchard Book of Shakespeare -
Electricity / Archimedes | Solar System- Dr Maggie Aderin- | (class reader] Ariba - Masha )ananoy Romeo and Juliet Sonnets
Edison Pocock Where the Farest Meets the Sea /
Hidden Figures - Margot Shetterly | Window - Jeannie Baker
Literacy Narrative (Entertain] - Myths Inform - Biography of Recount (entertain] - Newspaper | Discussion - Deforestation vs Narrative (Entertain) Character Inform - Shogs
Archimedjes / Edison artice Urbanisation Description - afternative companion
Poetry - Frae Verse Persuasion - Letters about for Dorothy Poetry- Shakespeara focus with
deforestation Sonnet outcome.
Cross Curricular | History - Information text abouta | Science Instruction-Howto | History: Biography of an American | Science: Explanation of alifecycle | History: Recount - magazine article | OT: Design / Make / Evaluate 3
writing Gragk God Create @ complex circuit. (Henry T Ford; Meil Armstrong) about a shoe factory product (Slipper]
Persuasion - Advert for their slipper
Number: Place Valug Humber: Four Operations Number; Decimals and Statistics Geometry: Properties of Shape Consolidation and Investigations
Number: Four Operations Number: Fractions Percentages Number: Ratio Position, Direction and Movement
Maths Y6 - Algebra Measurement: Perimeter Ares V6 - SATS
Measurement: Converting Units | Volume
Science Physics: Forces and mechanisms - | Physics: Electricity Physics: Earth and Space + Forces | Biology: Living things in their habitat; | Chemistry: Properties of Materizls | Physics: Light
levers and pullays. (eravity) life cycles, growth and change
Waorking Scientifically (Procedural Knowledge) is taught throughaut each unit
History Achievements of the earfiest Achievements of the earfiest Local area study: Northampton Shoe | Local area study: Northampton Shoe

civilizations: Ancient Greece

civilizations: Ancient Greece

industry.
Or Marten's
Barker's

industry.
Or Marten's
Barker's

Warking Historically (Procedural Knowledge) is taught throughout each unit
E— . T




Teaching Sequence

Talk for Writing

Book Talk/
Text Talk

Writer Talk/ Conversation
with the Author

Word and Language
games

Storytelling
Role-play and
drama

Familiarisation with
the genre/text type *

Capturing ideas
Oral rehearsal

Teacher
demonstration

b

Teacher scribing
Supported writing
Guided writing _/

Independent writing

Read
asa
reader

Read
asa
writer

Write
asa
reader

Support for
Writing
Text-type information

Progression Summary

Targets



Shaun Tan
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Shaun Tan (born 1974) is an Australian artist, writer and film maker. He won an
Academy Award for The Lost Thing, a 2011 animated film adaptation of a 2000 picture
book he wrote and illustrated. Other books he has written and illustrated include The
Red Tree and The Arrival.

Tan was born in Fremantle, Western Australia, and grew up in the northern suburbs of
Perth, Western Australia. In 2006, his wordless graphic novel The Arrival won the Book
of the Year prize as part of the New South Wales Premier's Literary Awards. The same
book won the Children's Book Council of Australia Picture Book of the Year award in
2007 and the Western Australian Premier's Book Awards Premier's Prize in 2006.



The Lost Thing is a humorous story about a boy who discovers a
bizarre-looking creature while out collecting bottle-tops at the
beach. Having guessed that it is lost, he tries to find out who
owns it or where it belongs, but the problem is met with
indifference by everyone else, who barely notice its existence.
Strangers, friends, parents are all unwilling to entertain this
uninvited interruption to day-to-day life. In spite of his own
reservations, the boy feels sorry for this hapless creature, and
attempts to find out where it belongs.

‘a kind of ‘retro-future’ suburb where there were almost no
living things left, aside from people, and that everything was
very dull and suffocating, but nobody cared very much about
this.




The secret to planning is to....

sdrawkcab kroW.........



What will the written outcome of the unit be?

Year 4

Text type:

Story with a dilemma/issue

Purpose:

To entertain/engage the reader/to explore issues or dilemmas.
Audience:

Year 5 pupils/parents/class book

Learning outcome:

To write a short story with an issue/dilemma
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Narrative — Stories that raise dilemmas

Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overlap (for
gxample, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Narrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure (short stories with flashbacks and extended narrative), content (stories which raise
izsues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style (older literature, significant
authors).

Purpose:

To entertain and to explore issues or dilemmas.

Generic structure Language features Knowledge for the writer

The strength of the story often depends on a character | Characterisation is fundamental. The main Make sure the dilemma or issue to
facing a difficult {or seemingly impossible) dilemma, with | characters are often well-established from be faced is a really tricky one fo

a limited choice of actions. A strong, simple story the beginning with addifional detail such as deal with. If there is no easy or
structure usually leads the character to the dilemma background, history or interests included. obvious answer, it will be even more
quite quickly and then makes the reader wait to find out | The reader understands why a character interesting to read what your main
how it is dealt with. feels the way they do. character decides to do.

The narrative makes the waiting interesting by adding to | Key characters also develop and change If characters change during the

the suspense, for example by increasing the complexity | over time, usually as a result of the events story, decide how to show this.

or gravity of the dilemma or by threatening the that take place in the story and particularly as

Do they behave differently? Do they

right/chosen course of action. (The main character has | a result of the dilemma they face and their speak differently?

decided to apologise just in fime and is on the way to do | resulting actions.
50 but has an accident and is taken to hospital - soon it
will be too late.)
L.':lneitnl Ig:rir:s of narrative can include stories which raise important for devel ﬂ_ping and deepening

' character and showing both why and how
someone has changed.

United Kingdom) T Focus
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Whole Class Marking Feedback

Successes: What did we do really | The best pieces included:
well?

Good examples of What can we do to improve next
words/phrases: time:




B

Vocabulary Targets from Cold Write
Spellings




The Big Reveal......

Apathy
-antasy
Dystopia
-riendship
Monotony




The Hook...

Ink waster LOST

{DISORIENTED JBEWILDERED)
P B T _

Y



Fast Poem

1 Noun

2 adjectives
3 adverbs

4 verbs

Lost

Alone, afraid,

Searching, scanning, pounding, racing,
Frantically, desperately, wildly,

Lost



Phase 1 — Reading

Explicitly teach and model the skills of being an active
reader in shared reading sessions. Practice and apply
these skills in guided and independent reading.

10 way$ Yo hecome a
better reader..

- activate prior knowledge
|, Veadg READ

) VOC(aj.bu & Y g Res #® read
- p.re |Ct 5. P\EAD..RQM
- visualise i 1. 4
i m- 8.
infer Gh 9 5.,

- authorial intent X, 10. READ



What do effective readers think about as they
read? There are key strategies to use. We will read
Use aloud and think aloud together...

background £z
knowledge

Understand
vocabulary yuestions

Use working Understand ':::t,
reaiction
memory grammar isualise ;



Wowd Reading

" MU 2 | YRoprisiiess ol WOrls SN NEsss i

. Read Set 2_graphemes and words with these in

E Read Set 3 graphemes and words with thesz in

Read red words (common excepdions wonds) from Year 1 and spot unusual letter sound correspondences.
Read words containing known graphemes that have endings -5, -es, -ing.-ed, -ed, -er, and -g5t

Read words with more than one syllable that contain known graphemes

Check that what | 3ay matches the expected letiers and graphemes acroas the word.

Read words with missing letiers and understand the apostrophe shows there is a missing letter 2.g. I'm, 1

Adiificmal

Check the text makes sense when reading and self-cormect when mistakes are made.

Try to comect “on the run”®
Repeat words or phrases to check / confirm or problem solve
Re-read sentences and books o build up fluency and confidence in word reading

Show awareneas of a range of punctuation marks.

Talk sbout word meanings and link new meanings to these.

Discuss the significance of the file and events
Join in with prediciable phrases

Make inferences on the basis of what i3 being said and done.
Begin o link what is read or heand read to my own expeniences

Predict what might happen on the basis of what has been read so far.

Become very familiar with key stories, fairy stories and traditional tales and redell them.
Explain clearly what is understand when someone reads.

Pariicipate in discussions about what is being read, taking tums and Estening fo others
Locate some pages / seciions of interest.

Recall specific information from my reading

Understand whiat is read and retell it in sequence
Identify simple features (lamquage / structurs) of key stories and simple non-fichion. (Tont styfes, labels, titles,
capticns)

Listen to and discuss a wide range of poems, stones and non-iction
Beqin to appreciate rhwmes and poems and recite some by heart.



lost weird stared belong
ordinary sad slouched wandering
beach busy Investigate city

thing intrigued baffled dark




The Way Back Howe
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Hi Pete!

How's Your summer gomg

m-ne_s oK, stuff harpenmg
Fmallj ‘got the plumb-

’ﬂg in vng room fixed,

chess (agam')
Oh gean, ap that Lost
T -ng- remind me to tell

gou abo‘ué 1 Somc(’_rme

The £o; xu:y for 1:»;: mag
Have
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What | think

What | know




Tell Me

Likes Dislikes

Puzzles/ Patterns/
Surprises Connections




Step 1: Eliciting response

After careful reading of a shared text the teacher initiates 'book-talk
with very open invitations such as:

'Tell me what you thought/felt about...’

*'What came into your mind when you read...’

*'Have you come across anything like this before?”

Step 2: Extending response

The teacher focuses on extending children's responses with
prompts such as:

*'Tell me more about...’

*'‘What led you to think that?'

'Can you extend/unpack that idea for us?'

Step 3: Encouraging critique

Frequently groups of children can be supported and encouraged to
feed off each other's thinking and talking, with prompts such as:
*'Do you agree?"

'Did anyone have a different response to that
story/paragraph/sentence/word?



Make Connections

This reminds me of a time when | ...
| know about this topic because | ...
The setting of this book is just like ...
This book is something like ...
What's going on in this book is just like what's happening in ...
Ask Questions

Before | read this text, | wondered about ...

While I'm reading, | try to figure out ...

After | read, | ask myself ...
| wonder why ...

What does this word mean? Why did do that? What is going
to happen next? Why did the author put that part in there? | have questions
about this part because it doesn't make sense. | need to make sure | read it

right. If | reread and fix a mistake, that might answer my question.




What can be inferred?

Infer a _
_ _ Infer a feeling Infer a reason
personality trait

Infer using pictures (to break in)

Infer using texts

Infer an Infer an
Infer an event _ _
atmosphere impression




O = = -

Inference Small Step Progression { ) e
We can teach inference as reverse and forward inference. Many questions are presented as reverse inference so initial teaching should focus on refining
and mastering this first.
-To make year group appropriate, we can vary the area from where the evidence is being selected and the number of pieces used across a
sentence/paragraph,/page(s).

-Evidence should be encouraged to be found as one word, phrases and sentences from the text.

Reverse Inference (MOST commonly used)

Teacher selects the evidence Children justify why the

Teacher gives the inference (one or more) across a evidence matches/does not
sentence/paragraph/ match the inference

page(s)

Children select the evidence Children justify why the

Teacher gives the inference (one or more) across a evidence matches the
sentence/paragraph/ inference

page(s)

United Kingdom) ™, Focus [



What do you hotice?




Reverse
Inference

\  Because there

~ are people on

the beach..

~ There are lots
of tall

~ buildings..

g

|

e

A ame

.71 2.

and there are
only a few
clouds
—

"R e 4

~ ~1~  Thereare

- traffic lights
and street
signs

hsyis blue

It could be
summer/it could
be the weekend

It could be set
~in a big city

Forward
Inference




‘ because".‘




excited

eager

enthusiastic

thrilled

motivated

enthused

inspired

nervous

concerned

worried

unsure

apprehensive

edgy

uneasy



Role on Wall

Characteristics
and
descriptions

Thoughts
and feelings
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Visualisation




We arrived at a tall, grey building with no windows. It was pretty
dark in there, and it smelt like disinfectant.

I have lost a thing,’ | called to the receptionist at the front desk.
‘Fill in these forms,’ she said.
The lost thing made a small, sad noise.

| was looking around for a pen when | felt something tug at the
back of my shirt.

‘If you really care about that thing, you shouldn’t leave it here,
said a tiny voice.

‘This is a place for forgetting, leaving behind, smoothing things
over. Here, take this.






It was a business card with a kind of sign on it. It
wasn't very important looking, but it did seem to
point somewhere.







Drama

 Role on wall Qv

* Freeze frame/ thought tap

* Conscience alley

e Question for the character



Phase 2 — writing

Purpose:

Model Text

To identify and explore language and layout features

Cold Write

Focus on key skills needed to be successful

To practise key skills (grammar)
= Evaluate
= Replicate
= EXperiment

Talk the text and replicate

-

Remember: teach then practise through teacher led application



Year 4 objectives

The Lost Thing by Shaun Tan

Soyou want to hear a story?

funny you'd laugh yourself unconscious, others so terrible you'd never want to
repeat them. But | can't remember any of those. So I'll just tell you about the
time | found that lost thing.

This all happened a few summers ago, one rather ordinary day by the beach.
Not much at all was going on. | was, as usual, working tirelessly on my bottle-

a sad, lost sort of look. Nobody else seemed to notice it was there. Too busy
doing beach stuff, | guess. Naturally, | was intrigued. | decided to investigate.

Sure didn’t do much. It just sat there, looking out of place. | was baffled. It was

most of the afternoon. It was great fun. Yet | couldn't help feeling that’s
something wasn't quite right.

As the hours slouched by, it seemed less and less likely that anybody was going
to take the think home. There was no denying the unhappy truth of the
situation. It was lost.

* Conjunctions to show the passage of time, place and cause
* Use of fronted adverbials

* Use of noun phrases expanded by modifying adjectives,
nouns, prepositional phrases

* Appropriate choice of pronoun or noun to add cohesion
and avoid repetition

* Tenses used mostly correctly
* Use of correct punctuation for direct speech

* Innovate/invent own story adding details to paragraphs,
organising ideas around a theme (e.g. develop and expand
ideas within chapters)


https://d.docs.live.net/3e14e9b982a7781a/Documents/PDET/Mears%20Ashby/Writing%20Progression%20Small%20Steps%20Yr%204.docx

Setting and characters

Sequencing the story

g B

* Tram into city i &) 4 -

* On the beach —

* Pete's home and the boy’s home

* The city — The Federal
Department of Odds and Ends

* Tram journey

e The Lost Thing’s home?




Text Mapping/Oral rehearsal
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Boxing up the story




5o you want to hear 3 story/¢

Well, | uséq®8 know 3 wl? pre’c’cy
[n’ceres’cmg opes. Some of them so funny'y

jugh youtself unconscious, others so terr bl
you'd never want to repeat the

ut | can’t remember any of those S
fo tell you about the time | found that
ost thing.

L hat effect is the writer trying to achieve?
M ow has he/she achieved this?




ado, one rather ordinary day#

beach. Not much at all was going
on. was, as usual, working

tirelessly on my bottle-top
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Phase 3 —writing

Purpose: To apply knowledge independently
Similar idea — change context

« Plan, draft and edit their own text — impact on the reader
Apply knowledge and skills

Give it time!

Model each stage

Impact on the reader

Celebrate and share the final written outcome

Evaluate Purpose Audience



Boxing up own story
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Teacher modelling

* Teacher model writing text with objective focus. Then
children write applying skills learnt.

* Orally rehearse sentences matching to text map.

* Model how to edit and improve at the point of
writing and at the end against success criteria.

- Teacher demonstration
- Teacher scribe
- Supported composition



Teacher demonstration

Most shared writing sessions begin with demonstration or modelling by the
teacher. The teacher demonstrates how to write a text — how to use a
particular feature, or compose a text type — maintaining a clear focus on the
objective(s). The teacher narrates their thinking (speaking the process through
out loud) rehearsing the sentence before writing, making changes to its
construction or word choice and explaining why one form or word is preferable
to another. The teacher writes the sentence, rereads it and changes it again if
necessary. Two sentences at least are demonstrated. The teacher does not
take contributions from the children at this point but will expect the children to
offer opinions on the teacher’s choice of words or construction of sentences.
Every so often shared writing is used to orchestrate a number of different
objectives, calling upon all that has been learned so far. The length of time
spent on demonstration will depend on the type of writing, the objective and
the attention span of the children. It is important not to try to do too much
teaching in these sessions but to move on to the children having a go



Teacher scribe

The pupils now make contributions building upon the teacher’s initial
demonstration. The teacher focuses and limits the pupils’ contributions to the
objective(s) e.g. previous sentence level work, reading of similar texts, word
level work, displayed toolkits, writing frameworks, or planning teacher will
explain its merits or ask the children to do so. The teacher may ask for a
number of contributions before making and explaining the choice. If the
children use dry-wipe boards, they can hold their contributions up for the
teacher to read. The teacher can then decide either to choose a contribution
that will move the lesson on quickly or a contribution which will stimulate
discussion and offer the opportunity to make a teaching point.

Supported composition

The focus here is on the children’s composition. Children might use dry-wipe
boards or notebooks to write in pairs, or individually, a limited amount of text,
sharply focused upon a specific objective. This needs to be swift and once
sentences are complete they should be held up so that the teacher can make
an immediate assessment. Successful examples can be reviewed with the class,
whilst misconceptions are identified and corrected. The aim is to practise a
number of times until the large I'I'IEJDFI'I:\,F, if not all, of the class have mastered
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I guess you want to know what these
Booka are about, just by reading this
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Examples of planning

English planning — Year 3

UNIT: Journey Story
TEXT: A River

DURATION: 15 days (suggested)

DATE: 5.5.15

MAIN WRITTEN OUTCOME:
To write a short journey story
Purpose: To entertain/inform
Audience: Year 3
pupils/parents - to display in
year 2 area.

Phase 1-
Phase 2-

Linked texts:
Journey by Aron Becker

Cross curricular links:

Hook:

Cold Write:

Tier 2 vocah:

Key objectives:

Phase 1 - Reading

Monday

Tuesday

Wednesday

Thursday

Friday

Predict

Discuss the front cover of the
book.

What do you think this story
might be about? Write your
idea on a post it note.

Explain to the children that we

Hook

Set up classrooms as different
settings - use props, music,
scenery to create the different
settings in the text. Include
elements for all 5 senses.
Children move through the

Retrieve

Recap VIPER skills and tell
children we are on our
reading phase. Read WALT
and explain that to retrieve
information means to collect

mr Find infarmaatinn fadaaren

Seguence
Read aloud the story with the

children. Pause on each setting.
Act out each of the settings,
creating the sounds and sights
for each setting. Play youtube
sounds to replicate each

-

Vocab-NA
WALT understand
key words.

Pull out key words
across the book and
use to create a word
bank.
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